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1.Introduction 

       1.1. Background of the Study 

People read written texts for several purposes. Loan (2009) claimed that individuals with good reading 

habits have the chance to widen their mental horizons and to multiply their opportunities. As reading 

is a process of acquiring information from any of written texts, reading is essential in teaching 

students’ new knowledge in the technologically changing and developing world of today (Holte ,1998,
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Abstract: The objective of this article is to investigate students’ literary reading culture of Arba 

Minch University. To deal with this, explanatory research design of mixed approach was employed. 

In doing this, the researcher has gathered data from the participants taken using both stratified 

sampling techniques for the quantitative data and purposive sampling technique for qualitative 

ones. Closed ended questionnaire for 346 participants, unstructured interview for 4 English 

language instructors, FGD with 15 students and documents analysis on teaching modules and 

library catalogues were employed. The researchers have analyzed quantitative data using 

numbers, percentage, or tabulation first and then analyzed the qualitative ones using words in 

order to fill the information gap left unfilled and triangulate the quantitative data. The study 

revealed that literary reading culture of university students has become almost nonexistent. As 

the data indicated, literary texts were not incorporated in to teaching materials, literary based 

tasks were not employed in EFL class so that teachers didn’t encourage students for literary 

reading. Moreover, lack of awareness of utilizing digital technology and, students’ belief as 

literature is not as much of valuable impacted the culture of literary reading being overlooked. 

Hence a prose fiction, especially, novels seemed to be outdated so that digital technology has not 

brought a significant change in promoting a good literary reading culture for students’ language 

competency and personal enrichments. 
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 cited in Akanda, Hoq and Hasan, 2014). It is believed that technology has changed the culture of 

printed literary reading in to a technology assisted reading habit. Within the widespread technology, 

students in the university seemed focusing on technology assisted reading sources like Online 

periodicals, electronic books, and audio books that are becoming more and more popular among 

people using the applications in a mobile phone or tablet computer (Thurrott ,2011, cited in O. Akarsu 

& T. Darıyemez,2014). 

The digital formats of the texts provide more than what printed formats do as they have 

various features which make reading a fun activity because Online version of books are easy 

to access online documents via internet and readers gain the opportunity to read anywhere, 

anytime (M. Obaidullah & M. A Rahman,2018). 

Nevertheless, some people believe that the expanding of technology has made literary reading 

insignificant and considered somewhat outdated or neglected or gets outmoded faculty 

indeed. https://elifnotes.com/why-i-study-english-literature/ retrieved on December 20.2021.On the 

contrary, literary reading teaches us all disciplines  improving personal development as it enhances 

our knowledge of the world, gives us self-orientation, develops a habit of critical thinking, enhances 

awareness of human history, serves humanity .Literary reading appreciates personality as  it is the 

pattern of characteristic thoughts, feelings, and behaviors that differentiates one person from another 

and that persists over time (Hurlock, E. B ,2006). 

Hence, literary reading has been enriching people’s personality and empowering man’s mind as it 

views “the reading process as a transaction between the reader and the text in which the reader, with 

his past experiences, beliefs, expectations and assumptions, interacts with the perspectives in the text, 

and meaning is determined as the result of this transaction” (Amer, 2003, p.68).Furthermore, literary 

reading either online or printed form has a task of great importance to students’ language competency 

as literary texts expose students to complex themes and fresh unexpected uses of language 

(widdowson,1984). Literary texts are intellectually stimulating, and they allow readers to create 

worlds with which they may not be familiar (Zyngier 1994) cited in Akarsu, O., & Darıyemez, T. ,2014).  

 Literary reading has got important connections with the ‘humanistic approach to language teaching’ 

(Williams and Burden ,1997) which are: involving the whole person in the learning process, engaging 

feelings and emotions, developing personal identity, encouraging self-knowledge and self-evaluation 

and encouraging creativity. However, there is a complain that student’s personality and language 

competency has been endangered as they spent time not on reading online or printed literary texts. 

Therefore, this study aims at explaining the issue (knowledge gap) left unfiled in advocating AMU 

freshman students’ literary reading culture in at the age of digital technology. 

1.2. Statements of the problem 

Literary reading appreciates Personality development which includes activities that improve sense of 

identity, develop talents and potentials, build human capital, and enhance quality of life and 

contribute to the realization of dreams and aspirations. (Hurlock, E. B ,2006). In order to improve 

personality and language competency, Ethiopia has designed educational road map, which is one of 

the changes made by MoE so as to offer freshman common courses emphasizing students’ 

personality, language and technological advancement skills. Although literary reading promotes all 

humanistic concepts being studied in different courses containing students’ personality and language 

https://elifnotes.com/why-i-study-english-literature/


                               
 

 doi.org/10.53272/icrrd.v3i1.2                                                                                    ICRRD Qual. Ind. Res. J. 2021, 3(1), 122-128 

 

124  

 ICRRD Quality Index Research Journal 

 

article 

 proficiency, little attention has been given to literary reading as literary texts were not highly 

considered for university students studying Communicative English language skills I&II but the 

inclusion of literary texts in EFL class is highly recommended.  

As it is the age of digital technology, people’s life habit has changed so that students are expected to 

shift printed reading culture in to digital reading (audio books) which provides opportunities in a new 

situation (Thurrott ,2011). In this regard, researchers like M. Obaidullah & M. A Rahman (2018) 

revealed that the dull image of reading, especially for those who read less but spend much time online, 

could be eliminated by these recent technological developments so that technology accesses reading 

materials to the readers. On the contrary, Johnsson-Smaragdi and Jönsson (2006) claimed that both 

visual and ICT media are often presented as a threat to books and reading of literature.  Hence, 

technology improve people’s literary reading habits which are on offshoots of technological 

advancements (Loan ,2012) . 

This moves forward to have a look for studies conducted on reading culture in Ethiopia. In this regard.  

researchers like Nardos’s (2016) studied Students reading attitude, reading instruction and reading 

performances but not literary reading in particular. Also, Khongtim, Jiarlimon (2021) reviewed the 

studies on reading habits of students and revealed that reading habit can be enhanced through 

encouragement from teachers, availability of reading activities, awareness on the availability of 

different kind of reading materials, exposure to different reading materials available in different 

formats and others. But there was not noting found in how technology matters students’ literary 

reading culture in Ethiopia today. 

Moreover, Studies on the role of literature and literary text selection and implementation in EFL class 

advocated that literary texts enable people improve language proficiency, reflect their culture and 

hold our history and enrich their personality. In this regard, Netsanet and sualih (2021) revealed that 

literary texts are represented in English text books in Ethiopia although the selection and 

implementation of texts in Language teaching is problematic. Similarly, Sualih and Gebeyehu (2020) 

claimed “literary texts are not in harmony to teach reading skills’’ 

Hence, the present researcher motivated to investigate how technology influences students’ literary 

reading culture, the representation of texts with tasks in the module and exposures encouraging 

literary reading that develop their personality with opportunities to express their feelings, emotions, 

opinions and ideas, and to gain meaning from the text (Larzer,1993). Therefore, since literary reading 

revealed the universality of thoughts and ideas and encourages learners to understand different 

cultures and ideologies, the present researcher aims at explaining the crises on students’ literary 

reading culture to fill the gaps left unfilled from previous researches. 

1.3. Research questions 

This research attempts to answer the following questions: 

1. How often do freshman students read literary works at digital age? 

2. Which genres of literature do freshman students mostly appreciate at digital age? 

3. What are exposures contributing for students’ literary reading culture for personal growth at 

digital age?  

4. How does the representation of literary texts with tasks in teaching materials contribute to 

literary reading culture for personal enrichment at digital age? 

1.4. Objective of the study 
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 The objective of this study is to investigate literary reading culture of freshman students at digital age. 

Specifically:  

1. To determine how often freshman students read literary works at digital age.  

2. To identify genres of literature freshman students mostly appreciate at digital age.  

3. To examine exposures contributing for students literary reading culture for personal 

growth at digital age. 

4. To evaluate the representation of literary texts with tasks contributing to literary reading 

for personal enrichment at digital age. 

1.3. Research Methodology  

1.3.1. Research approach and design 

As the title of the research implies, mixed method studies comprise both qualitative, for it is concerned 

with “…subjective assessment of attitudes, behavior and experiences based on researcher’s insights 

and impressions” (Dawson, 2007:24), and quantitative, for objective assessments of trends that could 

be analyzed using explanatory survey. These studies might include a survey followed up by detailed 

individual interviews, FGD, and document analysis. With this big domain of approach therefore, 

explanatory sequential research design was employed, for this research is related to explaining and 

interpreting the shared and learned patterns experiences, practices, beliefs of a culture sharing group 

(Creswell, 2007).  

1.3.2. Source of Data 

Data have been collected from participants drawn from freshman students, English Language 

teachers, library officers, documents found in the library and teaching Modules.  

1.3.3. Sampling and Selection of participants 

As the aim of his research is to explain literary reading culture of students, it tends not only to make 

generalization but also to provide an in depth understanding of the issue. For collecting quantitative 

data, stratified sampling method has been employed to select samples 346 samples out of the total 

population 4000 freshman students in order to provide chance for both male and female students 

being involved. Then, purposive sampling was also a preferred method of sampling for collecting data 

from 4 instructors through interview and 15 students’ council members in FGD.  

1.3.4.  Data collection instruments 

For this research four types of data collection instruments were used: Questionnaire, Interview, FGD 

and document analysis. 

 A. Questionnaires: In mixed method like explanatory sequential, questionnaire is an advisable method 

of data collection; therefore, closed-ended questionnaire has been employed for participants taken 

from freshman students.  

B. Interview: Unstructured interview was employed to collect data from participants: English language 

instructors, for it explains exposures, trends, practices of students ‘literary reading in this digital age.  

C. Focal group discussion: FGD was employed to understand the collective opinions of a group/s 

towards the issue being researched for two purposes: to cross cheek the information gathered 
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 through questionnaire into and document analysis, and 2) to fill the possible information gap that may 

be found through interview and questionnaire.   

D. Document analysis: Data have been collected by consulting different documents, modules, 

produced for teaching English Language for freshman students in order to check the representation 

of literary texts and some other documents showing readers’ habit in the library, for they provide 

accredited information about them.  

1.3.5. Method of Data analysis. 

As the approach is mixed approach, firstly, quantitative data collected through questionnaire have 

been analyzed using numbers, percentage, and tabulation.  Secondly, for qualitative data, data 

analysis and interpretation process passed through three major steps: description. analysis and 

interpretation using words, Lastly, the researcher interpreted   both quantitative and qualitative data 

to triangulate its validity. 

2. Result and Discussion 

2.1. Analysis of student’s questionnaire 

NO. Questionnaire                             Responses 

   Always Sometimes Rarely Never 

No % No % No % No % 

1 How often do you read printed 

literary texts 

12 3.46 61 17.63 198 57.22 75 21.67 

2 How often do you read literary texts 

given by your teachers as a reading 

assignment? 

10 2.89 38 10.98 256 73.99 42 12.13 

3 How often do you read literary texts 

via digital technology? 

16 4.62 24 6.93 132 38.15 174 50.28 

4 How often do you read non-literary 

texts via digital technology? 

54 15.6 58 16.76 182 52.6 50 14.45 

Table 2.1 Students literary reading habit 

As it is indicated in item 1 on the above table, ,198(57.22 %) respondents have responded that they 

rarely read printed literary texts, and other 75(21.67%) of them revealed they never read such printed 

literary texts. Some,12(3.46%) of participants said they always read printed literary texts, and the rest 

61(17.63%) respondents replied that they sometimes read such printed literary texts. It implied that 

most of the students rarely, or never printed read literary texts in the age of digital technology. 

As it is shown in item 2, 256(73.99%) respondents, and some ohers,42(12.13) respondents said that 

they rarely and never read books given by their teacher respectively. However, some of 

them,10(2.89%) and other 38(10.98%) respondents responded that they always and sometimes read 

texts given by a teacher as an assignment respectively. From this we deduce that most of AMU 

students did not frequently read literary texts, and teachers were not in a way to expose their students 

for literary reading.  It is meant that students were not guided and encouraged to frequently read such 

texts at AMU. Hence, Students rarely or never read literary texts as they were not given literary 

reading assignments by their teacher. 
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 As it is indicated on item 3, on the same table,174(50.28) respondents revealed that they never read 

literary texts via digital technology. Other 132(38.15%) respondents replied that they rarely read texts. 

some other 24(6.93%) respondents always read literary texts using digital technology, and a few other 

respondents 16(4.62%) sometimes read texts online or using digital technology. It is evident that 

freshman students at AMU didn’t read online literary texts or audio books. It indicated that student 

was not aware of using digital technology for literary reading, or there was incontinence at Amu for 

reading texts online. Therefore, although it is obvious that students spent time online, they rarely or 

never read literary texts via digital technology. 

as it is indicated in item 4 on the above table,152(52.6%), respondents replied that they rarely used 

digital technology for reading non -literary, and other 50(14.5%) respondents never read nonliterary 

texts online, or using digital technology. Some other 58(16.76%), and 54(15.6%) respondents 

responded that they sometimes and always read online non-literary texts respectively. Having said 

this, it is deduced that students didn’t have a culture of using digital technology for literary reading. 

Relatively, students have used digital technology to read more about non-literary than literary texts. 

It implied that they used digital technology for reading news on Facebook, watching plays or films on 

YouTube and for reading books for academic purpose or doing assignments for passing course exams. 

From the above data, it was found that students rarely or never practice literary reading as a culture 

whether in printed form or via digital technology. Relatively Students read nonliterary texts or 

watching films or chatting with friends better than literary reading using digital technology. 

Item Questionnaires Responses 

Novel Short 

stories 

Poem Nonfiction 

No       % No % No % No % 

1 What printed genre(s) of literature 

do you read most frequently at the 

library 

7 2.02 42 12.13 76 21.96 221 63.87 

2 Which genre(s) of literature do u 

read via digital technology at home, 

or somewhere else? 

12 3.46 45 13 86 24.85 203 58.67 

3 What genre(s) of literature 

(extracted) do you read from the 

module for EFL class? 

- 0 18 5.20 -  228 65.89 

Table 2.2 Literary reading and genres of literature in English  

As it is indicated on table 2.2, item1, 7(2.02%) respondents read novels,42(12.13%) respondents read 

short stories and 76(21.96%) respondents read poems, but most participants ,221(63.87%) of the 

respondents read other texts whether factual stories or academic books. Respondents appreciating 

literary reading prefer poems to novels. It is meant that although students frequently read non 

fictional academic books, they preferred reading printed collections of poems to novels and short 

stories so that students had no good habit of reading novels.  

Also, on table 2.2,item 2, 12(3.46%) respondents replied that they read online texts or 

noveles,45(13%) respondents responded that they read online short stories,86(24.85%) respondents 

revealed that they read online poems using digital technology; However, most of them,203(58.67%) 
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 respondents read other online texts other than such genres .From this we can deduce that students 

habit in reading online literary texts is less common  than that of reading other texts (academic books, 

films, or news). Hence students have used technological devices for watching videos, chatting with 

friends or doing assignments other than literary reading. Relatively, they read online short stories and 

poems better than the novel. 

Similarly, on table2.2, item 3, 18(5.2%) respondents read extracted literary texts at EFL class as they 

were given as a reading assignment by a teacher. However, most of them,228 (65.89) respondents 

responded that they didn’t read literary texts at EFL class as literary texts were not found in the 

teaching module. It implied that students were not exposed to literary reading in EFL class in any way. 

It indicated that Literary texts were not represented in language teaching modules, or literary reading 

was not highly appreciated. 

From the above data, it is deduced that students read more non-literary texts than literary texts in the 

library, in EFL class, or somewhere else via technological devices. Hence based on this evidence, digital 

technology has not brought significant changes on students literary reading culture so that novels and 

short stories were not highly appreciated. 

No Questionnaire Responses 

High Medium Low No evidence 

No % No % No % No % 

1 To what extent do you practice 

reading skill through literary 

texts at language class  

4 1.15 46 13.29 248 71.6

7 

48 13.87 

2 To what extent does your 

teacher provide you literary texts 

for reading  

16 4.62 32 9.24 184 53.1

7 

114 32.94 

3 To what extent do you reflect 

your response to the text at 

classroom.  

22 6.35 24 6.93 212 61.2

7 

88 25.43 

4 To what extent are you aware of 

accessing literary texts online 

(audio books) using your mobile 

or PC. 

34 9.82 116 33.52 150 43.3

5 

46 13.29 

Table 2.3. Exposures contributing to literary reading culture   

As shown in item 1 on table 2.3, 4(1.15%) respondents and other 46(13.29%) respondents responded 

that the extent students learn language through reading literary text was high and medium. But most 

of participants,248(71.67%), revealed that the extent students read literary texts in EFL class is low, 

and other 48(13.87%) respondents said they didn’t have evidence to determine the extent. It implied 

that students were not aware of texts whether they were reading literary or nonliterary texts in EFL 

class. It slides in to there was no due attention given for literary reading; Students were not learning 

language through literature.  

In response to item 2,16(4.62%) respondents, and some other 32(9.24%) respondents said that the 

extent to which their teacher provided them literary texts for reading in language teaching is high and 

medium respectively. Some other respondents (184(53.17%), however, revealed that the extent to 
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 which their teacher provided them literary texts for reading was low, and some others,114(32.94%) 

did not have evidence to determine the extent to which their teacher provided them literary texts for 

reading in language teaching. It implied that literary reading assignments were not considered in 

assessing and teaching students’ language through literature. Hence it can be deduced that students 

were exposed and encouraged for literary reading by their teachers, or no room teachers have given 

for selecting literary texts and designing literary text-based tasks in language teaching.  

As it is dictated on the same table above, 3,22(6.35%) respondents, and some other 24(6.93%) 

respondents said that the extent to which they reflect their response to the text they read at EFL class 

was high and medium respectively. Most respondents (212(61.27%), however, revealed that the 

extent to which they reflect their response to the text was low, and some others,88(25.43%) did not 

have evidence to determine the extent to which they read and reflect their response to the text in the 

class. From this it is deduced that students were not engaged with literary reading-based assignments 

which are to be presented in the class, they were in a position where they didn’t reflect their 

understanding, express their feeling or opinion and show their interaction to the text.  

In item 4 on the above table, 34(9.82%) respondents and other 116(33.52%) respondents responded 

that the extent to which they were aware of accessing online books was high and medium 

respectively.150(43.35%) respondents responded that the extent to which they were aware of 

accessing literary books online was low, and some other,46(13.29%) respondents said that they had 

no evidence to determine the extent to which they were aware of accessing online books. It signified 

that student have used technological devices for pleasure and academic purposes, but they were not 

aware of utilizing applications for accessing audio books and literary texts. It is meant that they were 

not well informed to read, or listen narratives online or due attention to literary reading was not given. 

Inconclusion, the extent to which exposures contributed to literary reading was low, or the absence 

of exposures in language teaching and digital technology has caused to students’ literary reading 

culture become inadequate.   

No Questions Responses 

  S. Agree Agree Disagree S. Disagree Undecided 

No %  No %  No %  No %  No % 

1 Literary reading 

improves your 

language and 

personality. 

12 3.46 45 13 38 10.99 22 6.35 22

9 

66.18 

2 Digital technology 

improves your 

literary reading 

habit. 

20 5.78 62 17.9

1 

42 12.13 26 7.51 19

6 

55.2 

3 Reading audio 

books provides you 

better 

understanding than 

printed books. 

24 6.93 36 10.4 20

4 

58.95 64 18.49 18 5.2 
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 4 I enjoy watching 

films or chatting 

with friends than 

reading books via 

digital technology 

84 24.2

7 

19

6 

56.6

4 

42 12.13 17 4.91 7 2.02 

Table.2.4.  Student’s belief towards literary reading in the digital age  

In item 1 on table 3.4, (13.46%) respondents strongly agreed and other 45(13%) respondents agreed 

that literary reading improves their language and personality. 38(10.99%) respondents disagreed and 

other 22(6.35%) respondents strongly disagreed that literary reading improves their language and 

personality. However,229(66.18%) respondents did not decide whether literary reading improves 

their language and personality. This implied that students were not aware of reasons for studying 

literature, as well as its function as they didn’t decide on it. As indicated on the above, literary reading 

in language teaching was almost ignored although it provides students develop unexpected use of 

language and expose to express their feeling or opinion toward a text for personal enrichment. 

As shown in table 3.2 item.2, 20(5.78%) respondents strongly agreed, and 62(17.91%) agreed that 

digital technology improved their literary reading culture. Others 42(12,13%) respondents disagreed, 

and 26(7.51.%) strongly disagreed that digital technology improved their literary reading culture. But 

196(55.2%) respondents didn’t decide whether digital technology improved their literary reading 

habit or not. It signified students didn’t know about how digital technology improved their literary 

reading culture because they didn’t practice reading literary texts through technological devices.  

As shown in table 3.4, item 3, 24(6.93%) strongly agreed, and 36(10.4%) agreed that reading audio 

books provided them a better understanding than printed books.204(58,95%) respondents disagreed, 

and 64(18.49%) strongly disagreed that reading audio books provided them a better understanding 

than printed books. 18(5.6%) respondents didn’t decide whether reading audio books provided them 

a better understanding than printed books. From this, it is deduced that students were not so familiar 

to literary reading using digital technology because they thought online or listening to audio books is 

more troublesome and not good for concentration or understanding. 

Similarly, on table 3.4, item 4 ,84(24.02%) strongly agreed, and 196(56.64.%) agreed that they enjoy 

watching films or chatting with their friends than reading books online.204(58,95%) respondents 

disagreed, and 42(12.13%) strongly disagreed as that didn’t enjoy watching films or chatting, but they 

enjoyed literary reading online. And others 18(5.6%) respondents didn’t decide whether to agree or 

not. It implied that they believed that reading or watching things online is something good, but it was 

only for the sake of pleasure by watching films or chatting with friends. It is deduced that they didn’t 

read printed books as they thought they could access online materials, but not for reading literary 

texts. 

2.2. Interview analysis 

In getting relevant data that triangulate the data gathered through questionnaires, an interview was 

conducted with selected teachers giving Communicative English Language skills I and II. 

 The first item was asked to understand the representation of literary texts as exposures. Interviewees 

responded that students in AMU were not in a way they read fictional works because of the absence 

of exposures contributing to them to read novels, short stories, poems written in English language. 
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 The module for common courses being studied now was already prepared by MoE, and this material 

did not invite teachers use literary texts in EFL class. In line with this T1 said “all or most of selected 

texts for teaching listening and reading skills are non -fiction so that I am not able to let my student 

read and learn language through literature.” They claimed that assignments to read literary works and 

reflect their interaction to the text in the class should have been appreciated, but they didn’t do it in 

the actual class as the teaching material did not consist of literary texts. Although literature improved 

students’ personality teachers practice did not signify that as T2 described his practice as “I do not 

give exercises containing literary texts so that students were not exposed to express their feelings, their 

emotions and their opinions.” From the above data, although interviewees believed that literary 

reading is essential, they didn’t practice teaching using literary texts as, majority of interviewees said 

that they did not give students opportunity to express their response to literary texts. It implied that 

they didn’t let their students reflect what they feel in fever of or against the characters’ action, 

thought, personality or appearance Therefore, it can be deduced that most teachers did not give 

students opportunities to express their own personal feelings, emotions, opinions and experiences on 

the literary texts for language competency and personal development as the material consisted of 

nonliterary texts. 

The 2nd item was asked to gather data on Teachers practice in using Literature in language teaching 

and designing literary text-based tasks as the exposure of literary reading. Respondents explained 

more that those teachers teaching communicative did not teach language skills using literary texts 

because of the material did not consist of literary texts-based tasks. T3 explained “My students are 

given activities, which are not on the bases of literary texts, from the module prepared by MoE, and I 

ignore giving them assignments to read literary books and reflect their opinion towards a text.” As per 

their response, teachers did not select literary texts and design tasks promoting their language 

competency and personal development. It implied that teachers were restricted to practice only the 

activities found in the module which did not contain literary texts. Regarding with this, respondent 

believed that because of the assessment methods are common throughout all universities in Ethiopia, 

teachers were constrained to give students literary based reading assignments. T4 also said, “I am one 

of the teachers teaching English language for freshman students, but I do not let them practice reading 

literature as I am not well aware of the criteria for selection and ways for designing literary text-based 

tasks for language classes.” 

 The third item was about the influence of digital technology on literary reading. Interviewees believed 

that technology assisted reading improves students reading habit. But they said they did to make their 

student aware of the availabilities of books online and convince them to use digital technology for 

literary reading. T3. I think there is no way that we expose students to read literary texts for language 

teaching. I advise them to read texts using internet, mobile or pc.” But they spend their time in 

watching films and news on Facebook, or telegram etc. as they were not instructed to do literary based 

tasks. T4. Added, “For me, technology by itself affects students literary reading culture as long as 

technology assisted literary reading is not emphasized in language teaching.” It implied that because 

of the curriculum for English Language skills courses did not constitute literary texts-based tasks, and 

technology assisted reading was not duly advocated, students were not in a position to use digital 

technology for literary reading. 

2.3.  FGD Analysis 

From FGD held with students’ council, the following data have been obtained. 
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 FGD participants revealed that they rarely read both literary texts, or audio books because they spent 

their time in reading news, watching films and chatting with their friends using social media.ST1said 

“I am always online for watching films, reading news in Amharic and sometimes reading academic 

books, or chapters; I am not good in reading printed books especially fictions.” It is evident that they 

were more interested in watching films than in reading books, and they didn’t rely on digital 

technology for reading fictional works although some participants revealed that they used it for 

academic purpose. The data from FGD indicated that ‘I didn’t think that reading fictional works has a 

greater advantage for personal development.”, said St 2. Participants claimed that reasons for being 

poor in reading literary texts as it has not been given by their teacher as a reading assignment and 

absence of exposures encouraged students to get them engage in reading literary works. Some 

participants, for example, St 3 said, “we read printed literary books better than online books or audio 

books.” It is deduced that they didn’t read a lot online because of lack of awareness for using 

applications, constraints of technological devices, a belief literature is not important for academic and 

personal development, but for the sake of pleasure. 

Respondents in FGD also revealed that they didn’t read fictional books in the library as they were not 

exposed to read fictional books. In this regard, S4 said, “I am focused in reading academic books in the 

library, and I am not well aware of the importance of reading fictional books as well.” It is evident that 

students rarely read all printed genres of written literature, for they didn’t rely on its significance for 

personal growth. St 5 also add more, “Although I am not good at reading, I sometimes read short 

poems, and extracted short stories (not full stories) posted on line (Facebook, telegram or others as it 

is easily accessible using my phone.” Participants revealed that they were not encouraged to read 

literary texts as ST 4 said, 

 No ways at which I was motivated to read literary texts, no one created awareness on how to 

use applications (technology)for reading literature, even about its importance. I thought it was 

for only for pleasure, even something useless because I have never seen English teachers 

teaching me using literary texts not only now but also when I was in High school. 

From the above data, it is deduced that students read nonliterary texts better than literary books as 

they were not ordered, encouraged or appreciated to read literary works in class or somewhere else.   

Moreover, St 6 said, “I don’t read printed fictional books for pleasure   because I know I can access 

online plays or films.” They believed that the purpose for reading literature is entertainment. They 

also thought that they could read either academic printed or online books for academic purpose as 

their belief on literary reading was not for academic improvement. St 6 adds more, “I didn’t read 

novels as I don’t know its significance and have no experience of reading them” Hence, as they said, 

they didn’t get advised by school teachers for appreciating literary reading.ST 7 said, “I have never 

seen any calls or ceremonies celebrated for encouraging us read or write literary masterpieces in our 

university.” It implied that schools did not motivate students read literary texts in advance. 

Participants believed that digital technology helped them read or watch videos so that it has changed 

their habit from reading printed books into online books, so they didn’t think that it improved their 

literary reading habit. ST 8 raveled, “ I think, there is a shift in reading habit in to online  academic 

learning materials ,or videos or films for pleasure  from that of the old -printed ones, but I still  don’t 

spend much time in reading novels” With regard to their attitude, they believed that they prefer 

reading printed books to  reading audio books as ST 9 said “I don’t want to read books online because 
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 it is more troublesome and not good for concentration.” They didn’t think such literary books or texts 

online are available and much significant for their language and personal developments. They thought 

that technology assisted reading is more important for academic books (considering literary texts as 

something useless for academic purpose) than literary texts. St .10 added, “I enjoy watching films, 

chatting with friends, posting photos, attending news, doing academic assignments other than reading 

books online.” It implied that students enjoyed using internet and technological devices and 

applications for pleasure but not through reading literary texts. 

2.4. Document analysis 

Here, library catalogues and language teaching material for Freshman students; the module for the 

common courses: Communicative English language skill I and II have been reviewed to get relevant 

data about the extent at which students were exposed for reading literary texts. 

Freshman 

Students 

enrollment 

Duration Mean No. of Students Reading printed fictional and non-fictional books 

per month 

Univer

sity 

Tota

l No.  

October-

January 

in 

2021/22 

Reading 

novels  

Reading 

short 

stories  

Reading 

poem or 

play scripts 

Reading non 

fictional(acade

mic) books 

students not 

engaged at 

library 

No % NO % NO % NO % NO % 

(AMU) 369

2 

October 8 0.21 35 0.94 83 2.24 1811 49.05 1755 47.53 

Novemb

er 

17 0.46 86 2.32 93 2.51 2099 56.85 1397 37.83 

Decembe

r 

9 0.24 83 2.24 134 3.62 2503 67.79 965 26.13 

January - 0 42 1.13 103 2.78 2112 57.2 1495 40.49 

averag

e 

 4 Months 9 0.24 62 1.67 103 2.78 2131 57.72 1403 38.0 

Table 2.5. Students’ literary reading habit in contrast to non- fiction books in 2021/22 

The data in a document being reviewed revealed that students were more focused on academic books 

than   literary texts and many of them were not engaged in reading at the library. As it is indicated on 

the above table, averagely, 40.49 % of students of AMU were not engaged in using the library for 

reading. From those who read at the library,57.72% of students of AMU read academic non-fictional 

books and only 1.8% of students read literary texts from October to January 2021/22. Specifically, 

9(0.24%) of students,62(1.67%) ,103(1.67%) of students were engaged in reading novels, short stories 

and collections of poems /play scripts respectably from October -January. From this we can deduce 

that students literary reading culture has become deteriorated severely. 

Course No of literary texts (Extracts)   (Extracts) of 

Name  Units  Novels  Short 

Stories  

Poems Play 

script 

Tales/f

ables 

Nonfiction 

books,or 

essays  

Communicative 

English Language 

Skills I  

Unit one-

five 

- - - - - 10 
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 Communicative 

English Language 

Skills II  

Unit one-

five 

- - - - 2 1 

Supplementary texts 

for both I $II 

 - - - - - 10 

Total   0 0 0 0 2 27 

Table 2.6:  The representation of literary texts in the Modules for the Course Communicative English 

Language Skills I and II 

As it is indicated on the above table, the language teaching material prepared by MoE of Ethiopia 

consisted contents aimed at improving Students’ English language skills. These materials contain texts 

used to teach speaking, reading and listening skills consisted of more than 27 extracts of non-fictional 

books, articles, or essays. However, none of them consisted of literary texts. Each unit in the two 

modules did not constitute extracted literary texts (novels, short stories, or poems) except two 

extracts in unit two of Communicative English skills II. Even, supplementary reading texts given at the 

end of the two modules were all extracts of non-fictional texts. Hence these materials rejected the 

use of literature in language teaching and personal enrichment so that no ways contributing to 

students for reading literature. 

4. Recommendations and Conclusions 

4.1 Recommendations  

> MoE specially curriculum designers should consider revision for the inclusion of literary texts on the 

teaching module communicate English Language Skills I and II. 

> Appropriate Literary texts shall be selected and integrated with literary based tasks requiring 

students’ self-reflection with a text for language competency and personal enrichment. 

> Fundamentals of literatures shall be given as a common course for all freshman university students 

as the study of literature integrates all humanistic approach disciplines and improves literary reading 

habit for the betterment of personal growth. 

> University instructors should make their students aware of utilizing advanced technology for literary 

reading.  

4.2 Conclusions 

Based on the findings, it can be concluded that university students’ literary reading culture has 

become deteriorated at the age of digital technology in Ethiopia because of constraints in exposures, 

students’ unseemly belief on literary reading and technology utilization for literary reading. Exposures 

for literary reading were not emphasized as the teaching modules did not constitute literary texts, 

literary text-based tasks were not designed by teachers and even not given to students in EFL class to 

reflect their interaction to texts, and teachers practice in EFL class did not encourage students for 

literary reading so that Students were not exposed for literary reading. Digital technology has not 

brought about significant changes for literary reading, for they lacked of awareness on technology 

utilization and for being in need of watching videos and chatting with friends online. Also, students’ 

belief on literary reading seemed to be unusable for literary reading as they believed that literary 

reding is only for the sake of pleasure although the fact is that it advances language competency and 



                               
 

 doi.org/10.53272/icrrd.v3i1.2                                                                                    ICRRD Qual. Ind. Res. J. 2021, 3(1), 122-128 

 

135  

 ICRRD Quality Index Research Journal 

 

article 

 personal enrichment. Therefore, literary reading, prose fiction like short story and novel reading, has 

become vanished because of the advancement of technology-imposed students enjoyed watching 

videos or reading nonliterary texts for academic purpose, and absence of due exposures in language 

teaching.  

In conclusion, literary reading culture of university students has become almost nonexistent because 

literary texts were not incorporated in to teaching materials, literary based tasks were not employed 

in EFL class so that teachers didn’t encourage students for literary reading, lack of awareness of 

utilizing digital technology and, students’ belief as literature is not as much of valuable impacted the 

culture of literary reading being overlooked. Hence a prose fiction, especially, novels seemed to be 

outdated so that digital technology has not brought a significant change in promoting a good literary 

reading culture for students’ personal enrichments. 
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